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A Message from the Project Director — Dr. Rick Peterson

In our efforts to better
serve career and techni-
cal education (CTE)
teachers, the CTSP Cen-
ter has several new fea-
tures we would like to
highlight for you.

Continuing Professional
Education (CPE)

The CTSP Center has
been approved as a Con-
tinuing Professional Edu-
cation provider by the
Educator Standards Divi-
sion (formerly SBEC) of
the Texas Education
Agency (TEA). Users who
register for and complete
the on-line courses will
be able to collect profes-
sional development
credit hours. These
credit hours can be used
for purposes of certifica-
tion renewal.

Did you know that time
spent studying resources
checked out from the
CTSP Center can be
logged and used for in-
dependent professional
development credit? A
key area of acceptable
professional develop-
ment credit required by
TEA relates to diversity
and special needs of stu-
dent populations. Learn
how under our “For Self-
Study link” on the CTSP
webpage.

CTSP On-line Courses

The CTSP Center will
soon be offering conven-
ient, flexible on-line edu-
cational modules on top-
ics such as legal issues,
instructional strategies,
and behavioral manage-
ment. Simply set up an
account and start taking
our free courses. Upon
completion of the
course, print your com-
pletion certificate with
the CTSP Continuing
Professional Education
provider number on it.

Webcasts

The CTSP website now
hosts 5-8 minute web-
casts on relevant CTE
and special populations’
topics. View our webcast
introduction and then
proceed to our current
topics including: Over-
view of IDEA, Perkins
Update, and the CTE Re-
search Brief.

New Educational
Resources

The CTSP Center has
acquired over 300 new
additions to our resource
library on a host of top-
ics relevant to special
populations’ best-
practices and instruction.

Updated Searchable
Database

The CTSP Center’s
searchable database has
been updated to include
a search engine that al-
lows users to find re-
sources by keyword or
topic, and it searches
over 2200 resources.

Parent Friendly (PF)
Materials

A number of materials in
our inventory are desig-
nated as parent friendly
materials. Materials that
carry the PF symbol are
suitable for parents and
may assist teachers in
educating parents about
issues related to their
children.

Finally, the CTSP Center
is here to assist you -
the CTE educator - to be
better equipped to serve
special needs students in
your classroom. Our
website provides access
to CTE and special edu-
cation-related multime-
dia information for
teachers, parents, and
education professionals
throughout Texas. Come
visit our website at
http://ctsp.tamu.edu/,
or call us at 979-845-
2444,
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Section 504—When IDEA Does Not Apply

Section 504 of the Rehabilitation
Act of 1973 protects the rights of
individuals with disabilities in pro-
grams and activities that receive
federal funds. In 8504, the focus is
on non-discrimination. As applied to
schools, the language broadly pro-
hibits the denial of public education
participation or enjoyment of the
benefits offered by public school
programs because of a child’s dis-
ability. An impairment, as used in
Section 504, may include any dis-
ability, long-term iliness, or disor-
der that “substantially” reduces or
lessens a student’s ability to access
learning in the educational setting
because of a behavior or health-
related condition. Impairments may
include conditions such as specific
learning disabilities, diabetes, epi-
lepsy, allergies, low vision, poor
hearing, heart disease, or chronic
iliness.

Learning is considered a major life
activity, as are functions such as
caring for oneself, performing me-
nial tasks, walking, seeing, hearing,
speaking, breathing, and working.

The Section 504 regulation requires
a school district to provide a “free
appropriate public education” (FAPE)
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to each qualified person with a dis-
ability who is in the school district’s
jurisdiction, regardless of the nature
or severity of the person’s disability.
Upon referral, school districts will
decide whether a student qualifies
for services. While no formalized
testing is required, the 504 Commit-
tee considers several sources of in-
formation to determine if a student
qualifies for service. These sources
may include grades over the past
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several years, teacher’s reports,
information from parents or other
agencies, state assessment scores
or other school administered tests,
observations, discipline reports, at-
tendance records, health records,
and adaptive behavior information.
Determination of what is appropriate
for each child is based on the nature
of the disabling condition and what
the child needs in order to have an
equal opportunity to compete when
compared to the non-disabled.

Each Section 504 student is edu-
cated in the regular classroom,
unless the nature of his or her dis-
ability is proven to be so disruptive
that the education of other students
is significantly impaired. Every
school district has a Section 504
coordinator who is available to han-
dle complaints. The Office of Civil
Rights can also be contacted when
required. For more information on
Section 504, refer to http://
www.504idea.org/504resources.html.

FERPA—Confidentiality of Educational Records

The Family Education Rights and
Privacy Act of 1974, commonly
known as FERPA, is a federal law
that protects the privacy of student
education records. Students have
specific protected rights regarding
the release of such records, and
FERPA requires that institutions
adhere strictly to these guidelines.
Therefore, it is imperative that fac-
ulty and staff have a working
knowledge of FERPA guidelines
before releasing educational re-
cords. FERPA gives rights to stu-
dents regarding educational re-
cords. These rights include:

e the right to ac-
cess educational
records kept by
the school;

e the right to de-
mand educational
records be dis-
closed only with
student consent;

e the right to
amend educa-
tional records;
and

e the right to file complaints
against the school for disclosing
educational records in violation
of FERPA.

Students also have a right to
know about the purpose,
content, and location of in-
formation kept as a part of
their educational records.
Additionally, they have a
right to expect that their
educational records will be
kept confidential unless they
give permission to the
school to disclose the infor-
mation. Any record that con-
tains personally identifiable
information directly related to the
student is a FERPA educational re-
cord. For more information on
FERPA, visit: http://www.ed.gov/policy/
gen/gquid/fpco/ferpa/index.html.
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Research Updates

Conceptual Framework for CTE Research

In the April 2007 edition of “Techniques,” the ACTE

news magazine, Kotamraju has proposed a conceptual

framework upon which CTE practitioners, researchers,

and policymakers can base CTE-related research. The

framework takes into account four key

components:

1. the CTE student,

2. a standardized data system,

3. periodic measures of student pro-
gress along career pathways, and

4. the transitions (back and forth)
between education and employ-
ment.

With regard to the student, Kotamraju
emphasizes a definition that clearly
outlines the boundaries of his or her CTE experiences.
He stresses the establishment of a standard data sys-
tem that will keep track of the student’s educational
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progression across well-defined career pathways
spanning grades 9-14. At the different stop-out points
that CTE students encounter along a career pathway,
Kotamraju recommends the construction of measures
that precisely indicate the level and
- extent of success. Lastly, he advises
~ that the back and forth transitions
between education and employment
(the learning swirl) of many CTE stu-
~ dents must be clearly taken into ac-
count. In his article, Kotamraju dis-
cusses the application of a variant of
f this conceptual framework in Minne-
sota. The results show the success of
the framework in reliably measuring
~ the progress of CTE students when
compared to their non-CTE peers. To access the full
report, go to: http://www.cte.mnscu.edu/researchcorner/
ACTE_Techniques.pdf.

A study conducted by the National

Research Center for Career and

Technical Education (NRCCTE),

published in May 2007, examined

the relationship between student
participation in CTE transition pro-
grams, transition to college, and
performance and retention in post-
secondary education and employ-
ment. The study sought to under-
stand secondary student matricu-
lation to two selected community
colleges involved in collaborative
partnerships with K-12 and secon-
dary districts having numerous
high schools. The selected CTE
transition programs, located in dif-
ferent regions of the country,
aimed to provide students with
curriculum extending from the sec-
ondary to the postsecondary level.

Findings included:

e CTE students scored signifi-
cantly higher than their
matched non-CTE counterparts
on the Reading for Information
subtest of the ACT WorkKeys.

CTE students were more likely
to have engaged in contextual
learning, participated in intern-
ships, had a mentor during high
school, taken an industry certi-
fication exam, and participated
in dual credit programs (credit
towards college courses).
Findings from the postsecond-
ary study showed that in
mathematics, CTE students pro-
gressed significantly further
than did non-participants.

CTE students were significantly
more likely than non-CTE stu-
dents to report that high school
had provided them with infor-
mation on college programs and
courses that follow high school
course-taking.

At the end of high school, CTE
students were also significantly
more likely than non-CTE stu-
dents to report having a clear
career goal and a plan to
achieve their academic goals.

e CTE students were significantly
more likely than their non-CTE
counterparts to report that they
had developed problem-solving,
project completion, research,
math, college application, work-
related, communication, time
management, and critical think-
ing skills during high school.

e With respect to college atten-

dance, CTE students were as

likely as their matched non-CTE
counterparts to enroll in college
in the fall following graduation
from high school.

CTE students were significantly

more likely to be pursuing the

career area that they had stud-
ied in high school than their
non-CTE counterparts.

These findings can help direct high
school reform efforts and the deliv-
ery of career pathway programs. To
look at the full report, visit: http://
www.nccte.org/publications/
infosynthesis/r&dreport/

CTE_Pathway Programs.pdf.
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Have You Heard about DARS?

The Texas Department of Assistive and Rehabilitative
Services, or DARS, administers programs that help Tex-
ans with disabilities find jobs through vocational rehabili-
tation, ensures that Texans with disabilities live inde-
pendently in their communities, and assists families in
helping their children under age 3 with disabilities and
delays in development to reach their full potential. The
department includes four divisions.

The DARS Division for Rehabilitation Services (DRS) is
designated as the state’s principal authority on the voca-
tional rehabilitation of Texans with disabilities, except
persons with visual impairments and the legally blind. It
provides access to services such as vocational rehabilita-
tion, transition planning, supported employment, and
independent living centers.

The DARS Office for Deaf and Hard of Hearing Services
(DHHS) advocates for people of all ages to enable them
to express their freedoms, participate in society to their
individual potential, and reduce their isolation regardless
of location, socioeconomic status, or degree of disability.

Disabilities Service Updates

The DARS Division for Blind Services (DBS) assists
blind or visually impaired individuals and their fami-
lies. In addition to a residential program, DBS also
offers programs such as the Blindness Education,
Screening, and Treatment (BEST) program, which
assists uninsured adult Texas residents with the pay-
ment of urgently needed eye-medical treatment.

The DARS Early Childhood Intervention (ECI) pro-
gram provides evaluations, at no cost to families, to
determine their eligibility and need for services. Ser-
vices are provided in the home and in community set-
tings such as child care facilities, play groups, and
Mothers' Day Out programs. Services can include:
developmental services; early identification, screen-
ing and assessment; family counseling; family educa-
tion; medical services (diagnostic or evaluation ser-
vices used to determine eligibility), and various forms
of therapy. Many of the services are provided at no
cost to the clients.

For more information visit: http://

www.dars.state.tx.us/.

PASS and SSI—Incentives for Individuals with Disabilities

The Plans for Self-Support (PASS) are

work incentive provisions included as a

part of the original Supplemental Secu-

rity Income (SSI) program enacted by

Congress in 1972. These provisions

enable persons with disabilities to set

aside additional income and/or re-

sources to achieve specific work goals

such as:

e obtaining an education,

e receiving vocational training,

e starting a business, or

e purchasing support services that
enable them to work.

PASS is, in effect, a rebate program
that returns to the individual the costs
of pursuing a self-directed rehabilita-
tion plan so that the individual has suf-
ficient income for support while pursu-
ing that plan.

What is SSI1?

SSI is an income-support program en-
acted by Congress for people who are

over the age of 65, or blind, or dis-
abled with little income and resources.
SSI provides medical coverage under
the state-administered Medicaid pro-
grams. The term “disabled” for SSI
benefit purposes means that the per-
son is unable to do any substantial
work because of the severity of a
physical and/or mental impairment for
more than 12 months.

In Texas, the DARS Division for Dis-
ability Determination Services
(DDS), funded through the Social Se-
curity Administration (SSA), makes
disability determinations for Texans
with severe disabilities who apply for
Social Security Disability Insurance
and/or Supplemental Security Income.
Texans with disabilities can apply for
benefits at their local Social Security
Office, and their applications are for-
warded to DDS for a disability deter-
mination. Please note, however, that
SSA is responsible for making final
decisions as to whether or not a per-
son is eligible to receive benefits.

For contact information on PASS
and SSI and the potential benefits
for individuals with disabilities in
Texas, please look for the link on
our website: http://

ctsp.tamu.edu.
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